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EDS 128B/139




           Bobbie M. Allen, Ph.D.

Summer 09






bmallen@ucsd.edu

 






                        858 534-1297 voice
Office Hours: By appointment



text/cell 619-838-4567


SYLLABUS

EDS 128B: INTRODUCTION TO TEACHING AND LEARNING (ELEMENTARY)

EDS 139: PRACTICUM IN TEACHING AND LEARNING

EDS 128B and EDS 139 provide you with a number of learning opportunities. You will examine the social and community context of elementary school life, implement theories of learning and classroom interaction in a practical educational environment, and B/139 students will serve as classroom teaching assistants (CTAs) in schools in districts in San Diego County.

TPE’s addressed:  5, 7, 9, 11, 12

Required Readings



EDS 128B Course Reader (available for purchase on-line at www.universityreaders.com & Online Readings 


University Bookstore

Meir,D.R. (1997) Learning In Small Moments: Life in an Urban Classroom. Teachers College Press, Columbia University.

Charney, Ruth ( 2002  ) Teaching Children to Care. Northeast Children’s Foundation, Turner Falls, MA.

Course Organization and Expectations

EDS 128B (four units, letter grade only) includes both in-class presentations, activities, and class discussions, in which you discuss and analyze your CTA field experiences in terms of the course readings and class presentations. The grade for EDS 128B will be based on the quality of the following four evaluation components to the course. Percentages of the final grade are noted in parentheses. 

For EDS 128B, you are expected to:

1.
attend and participate actively in weekly class meetings

2.
complete weekly writing activities  and journals

3.
complete  learning projects  

EDS 139 (two units, pass/no pass only) is the field component in which you serve as classroom volunteers at a participating elementary school. To pass  EDS 139, students must complete and document in the weekly journal a minimum of 40 hours as a classroom volunteer.

For EDS 139, you are expected to:


1.
participate regularly in field experience for a minimum of 40 hours at assigned school.

2.
hold regular conferences with your cooperating teacher, either in person or through a 
dialog  journal.

3. complete weekly journal entries documenting your field experiences.

Time and Location of Class Meetings


Lecture

Tuesdays, 2-4:50
 PCYNH 304

Elementary Classroom Responsibilities

As a classroom teaching assistant, you have a number of responsibilities to your cooperating teacher and elementary school class. You are expected to provide regular assistance to the class for approximately 7 to 10 hours per week, with a minimum 40 hours for the summer quarter. In setting up your schedule, and in providing assistance, you must be responsive to the classroom teacher’s needs. The most successful CTA experiences are based on clear and frequent communication with cooperating teachers. You need to determine which classroom duties the classroom teacher wishes performed, and to negotiate any changes in these duties over the quarter.  Observation, individual tutoring and providing small group instruction are all appropriate activities for CTAs. As you acquire more experience and confidence in the classroom, you may wish to discuss with your cooperating teacher ways to increase your level of responsibility for providing instructional assistance in the classroom, moving from tutoring individuals to organizing small group instruction.

General Description of Written Assignments
Project #1:  

My Life as a Learner: An Introduction

Due Week 2, August 11 , in lecture

Provide a personal introduction, focusing on “your life as a learner.” On a single (8.5 X 11) piece of paper, describe/present features of how/what/why/where/with whom you learn.  Some prompts might be: How do you like to learn? What would you like to learn more about? What is the best setting for your learning? What have you learned a lot about? From whom did you learn well/not at all, and why? Feel free to use a combination of text, images, and/or graphic representations. These introductions will be read and discussed in class, and handed in afterwards.
Learning Project 2 : Getting To Know Your Students

Due Week 3, August 18, in lecture

Based on the readings and discussion in class, you will use a variety of strategies to get to know your students.  Read full details of project description.


    Learning Project 3:  Language, Culture, Diversity and Inclusion

               Due Week 4, August 25, in lecture, Sections 1 & 2 (Group Collage)

       Due Week 5, September 1, in lecture, Sections 3 & 4 (Individual)

You will examine policy and school life as experienced by students in an analysis of inclusion, equity, and diversity at your school site and district. Both group and individual sections are included in this project. 

Classroom Journal

Weekly Writing Assignment, Email Interactions and

Final Retrospective

Journal entries are a place for you to record the events and impact of their field experiences.  Journals also provide an arena for connecting fieldwork, course readings, lectures, and discussion topics.  A detailed description of journal assignments and format will be distributed.
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Summer 2009

SCHEDULE OF LECTURE TOPICS, GUIDING QUESTIONS AND READINGS
Session 1:        August 4

In Class EDS Video Spotlight:  Anatomy Of A Passionate Teacher (7)

INTRODUCTION TO TEACHING AND LEARNING


Field Placement


Syllabus


Assignments



Educational Reading Circles 

Reader:

· Kohn,A. (1996). What to look for in a classroom, Educational Leadership.  54 (1) 54-55.

Guiding Questions for Class Discussion:

Consider Kohn’s list or indicators of a “working with” classroom versus a “doing to” classroom. In small group discussion, use Kohn’s list of “What to Look for in a Classroom?” and describe how your past and current placement reflects the “working with” versus the “doing to” classroom.

Session 2  August 11   Building a Community of Learners
In class DVD: The First Day of School
Due: Project 1: My Life As A Learner (Be prepared to discuss with a partner and share with the class)
Read:
· Meier:  Preface, Prologue and chapters 1-6
· Charney:  Building a Learning Community, Section 1
· Online: Denton & Kriete, The first six weeks of school.  http://www.responsiveclassroom.org/newsletter/12_2NL_1.asp 

Part 1 Guiding Questions For Reading Response  & Connections (Section 4 of Journal): What does it mean to build a “community of learners” as described in Charney? How do the experiences recounted by Meier compare to recommendations made by Charney? You may also wish to reflect on memorable school beginnings and/or what you might do as a teacher to launch the school as well as what you are experiencing in your current placement

Reader:

· Graves (1994): Learn from Children in A Fresh Look At Writing, pp. 15-30

· Ayres. (1993) Seeing the Student, To Teach, pp. 25-49.

· Mosle, S. (September 18, 1995) Writing down secrets, The New Yorker.

Part 2 Guiding Questions For Reading Response & Connections (Section 4 of Journal):  How will you get to know all the students in your placement classroom?  What are some specific strategies that you might be able to use in your current placement to get to know all of your students? What are the benefits and constraints of each of the approaches taken by these authors? These articles should help you organize your ideas for Project 2, and you may also wish to raise questions about that assignment.

Session 3:     August 18  Language, Culture, Schooling and Family

Due: Project #2   Getting To Know Your Students (Be prepared to discuss with a partner and share with the class)
Read:

· Meir: Chapter 7 &  9

· Charney: Section II Making the Community Work
· On-line: The education of Amina.  San Diego Union, Dec. 19, 2004

            Available: 

             http://www.signonsandiego.com/news/features/20041219-1124-amina.html
· On-line: Including students with disabilities in the general education classroom.  ERIC Digest  (ED 358677).  Available: http://www.ericdigests.org/1993/general.htm
· Peterson, Tracking and the project method.  Available:

            http://rethinkingschools.org/archive/13_02/track.shtml
Part 1 Guiding Questions for Reading Response & Connections (Section 4 of Journal): 

Chapter 9 brings our attention to children who need additional assistance. Charney brings forth various strategies that address the needs of individual students as well as groups of students   underscoring the need for flexibility and creativity in order to make the community work.  In what ways can teachers address the diverse needs of students and maintain an effective classroom environment that is safe and where all students feel comfortable in taking risk? Compare and/or make connections to your own experiences in classrooms and/or working with children as well as your current placement with some of the essential ideas/strategies that are used by Meier and Charney to promote a “community of learners”.

Educational Reading Circles

 (See handout describing roles for members of each group)

Come to class prepared with your task as a member of a group to discuss the articles.  After each group discusses the articles assigned, Groups 1 & 3 and Group 2& 4 will meet to discuss and share what they have learned from the articles.  Illustrations will be shared.

	Tucker, A Global Perspective on Bilingualism and Bilingual Education

Wong Fillmore (1992). When Learning a Language Means Losing The First? Educator 6 92), pp 4-11.
Haas, R. (Fall 1992).  An Interview With Lily Wong  Fillmore. Educator 6(2), pp. 12-27.
	Group 1 & 2

	Finders ,M. & Lewis, C (May 1994) Why some parents don’t come to school, Educational Leadership, pp. 50-54.

Barton,Drake, Rerez, St. Louis & George (2004) Ecologies of Parental Engagement in Urban Education. Educational Researcher, vol 33, number 4, May 2004

González, N., et al (1993):  Teacher research on funds of knowledge:  Learning from households 


	Group 3 & 4


Part 2 Guiding Questions for Reading Response & Connections (Section 4 of Journal): 

What are some ways teachers can help all children feel included in the classroom?   What is the role of reflection for each teacher?  What does “culture” mean in these examples, and in what ways do language and culture provide resources for learning?

What is your own language learning history?  How can teachers use a student’s native language as a resource for learning? What does it mean to be “bilingual”?

How can teachers support families and encourage “engagement” in non-traditional ways? What questions or ideas do you have about connecting to children’s families and communities when you have your own classroom?

Session 4: August 25     Developing A Teacher Identity & Understanding by Design

Read:

Meier, Chapter 8, 11-12

Charney: Section III, Voices of Teaching
Websites and publications for educators, such as the online journals we are looking at this week, are one resource.  In addition to reflecting on your own response to these chapters, write about the on-line article that you chose.  Provide a brief written synopsis, including the title, author, and source.  Then tell why you chose the article.  What does your choice suggest about what’s important to you, and about the teacher you want to become?
Select an article of interest to you at one of the following sites:

The Responsive Classroom Newsletter – available at:




         http://www.responsiveclassroom.org/newsletter/index.html
Rethinking Schools Online – available at:




         http://www.rethinkingschools.org/archive/index.shtml 

Educational Reading Circles:

	Collins, A., Brown, J.S. & Holum, A. (1991). Cognitive Apprenticeship: Making Thinking Visible, American Educator, pp. 6-46.
	Group 1  & 3

	 Perkins, D. (1993). Teaching for Understanding, American Educator
Leinhardt, G. (1992): What Research on Learning Tells us About Teaching. Educational Leadership, pp 20-25.


	Group 2 & 4




Guiding Questions for Reading Response & Connections (Section 4 of Journal): 

 What do these articles imply for planning lessons, motivating students, considering different learning styles, implementing “effective teaching practices” and creating effective classroom environments?  You may wish to consider examples and/or counter-examples from your own experience as both a learner and teacher.

Session 5   September 1     Assessing Student Learning  & Creating and Maintaining Effect Classroom Environments

Read:

Meier, Chapter 10

Charney: Section IV,V, Conclusion

Video In Class: The Learning Record

Read:

· On-line: Peruse the information available about implementation of No Child Left Behind (NCLB) in San Diego City Schools.  Available at: http://sandi.net/nclb/index.htm
· Barr, M.,  et al (1999).  Introduction.  In Assessing literacy with  the learning record.  Portsmouth, NH:  Heinemann

· Santman, D. (January 2002). Teaching to the test?: Test preparation in the reading  workshop.  Language Arts, 79(3), pp.203-211.

Guiding Questions for Reading Response & Connections (Section 4 of Journal): 

  How is progress monitored under NCLB?  What is the impact on schools?  How does this compare with Meier’s experience, with what you have observed or been told at your own site or in previous experiences? What is a “highly qualified teacher” under the definition of NCLB? 

Consider how teachers can make learning accessible for all students using various strategies/approaches.  In what ways can we raise student achievement? Compare/contrast how your current placement addresses accountability, testing and differentiated instruction?

Considering the strategies for difficult classroom behaviors suggested in Charney, in what ways do these strategies address both the individual child as well as the group?  How are these strategies different or similar to what you have observed or experienced in your current and past classroom placements?  How were the approaches and/strategies used by the teachers in the Meier similar or different to Carney’s approach to classroom management and in promoting the social curriculum? 

Learning Project 2:

Getting To Know Your Students:

“In order to teach you, I must know you.”

      



           Due Week 3, Tuesday August 18

Introduction

This first project gives you the opportunity to learn more about the students with whom you are working this quarter. For this project you have the chance to practice some inquiry skills that will help you as a teacher be able to develop a well-rounded understanding of your students--what they know and can do, what they like, what experiences they have had, and, as Ayers puts it, “what are their interests and areas of wonder.”

Graves argues that it is essential to know your students in order to teach them effectively. You will find that getting to know your students will be useful to you as a teacher in several ways. First of all, you can “ground” your teaching in the students’ experiences and interests, since effective teaching and learning activities build on what learners already know and what they value. As well, your interest in learning about your students’ lives, interests and experiences conveys respect to them, their families, and community.

General strategies for getting to know your students 

There are numerous ways to learn about your students. Be adventuresome in trying out a variety of strategies for becoming more knowledgeable about your students. According to several of the authors in the course readings, the best way to learn about your students is to learn from them. Using the ideas presented in Graves and Ayers (as well as other ideas from any relevant readings and from discussions in class and section), try out some specific strategies to get to know better the students in your EDS 128B classroom. 

Observation is a key strategy for knowing more about students. 

•At school, you can observe in the classroom: while students are listening to the teacher present lessons, doing individual work, or working with other students. 

•Also, you can watch students while on the playground, in the lunchroom, or during school-wide activities. Remember Ayers’ advice to “observe children in motion.”

Talking with students will be the most powerful source of information. 

Learn to “invite children’s conversations,” as Graves says, by letting them speak of what they know. You might refer to the range of activities described in Graves and Ayers for children to tell you about themselves. 

•Talk informally with students to find out more about them: their ideas, experiences, and interests. These conversations should not disrupt ongoing class activities. You might talk with students as you observe or participate in their activities in the classroom, at recess, or when eating lunch together in the cafeteria.

•You may want to talk while you are engaged with students in a learning activity in class. You can talk together about that activity to get a sense of it from their point of view. Anther possibility is to have them explain the activity to you, or to explain more generally what’s going on in the classroom (see Graves’ action example).

•If appropriate, you might try a more specific activity with students in which you invite them to talk about themselves (some examples include Ayers’ autobiographical poem, or the “myself as a learner” activity).

Specific instructions for the write-up:

· Describe the strategies you used to get to know the students in your class. Evaluate the usefulness of the strategies you tried. How effective have they been? What will be your next steps in getting to know ALL the students in the class better?

· Write a concise summary of what you have learned about all the students in your classroom, from using the strategies you chose. 

· Discuss what you have learned through this project, and how it might affect your teaching and the students’ learning.

General notes on content and format:

· Aim for a paper about 3-4 pages in length, typed double-spaced.  

· Be sure to make explicit reference to course readings.  You may also wish to reference lecture and/or discussion.  Cite readings by author (include page number if quoting directly) and lecture/section by date.

· Provide evidence for any assertions you make and avoid evaluative judgments.

· Please avoid including identifying information about children or teachers.  You may use initials, first name only, or pseudonyms.

· Your paper will be evaluated for overall legibility and organization.    

Learning Project #3:

Inclusion, Equity, and Diversity

Due Session 4, Tuesday August 18 :  Group Sections 1 & 2 (Collage Writing)

Read: Using Collage for Collaborative Writing, Peter Elbow 

Available Online

http://works.bepress.com/peter_elbow/9/
 Due Session 5, August 25:  Individual Writing Sections 3 & 4

Much attention has been focused in recent years on multi-cultural education and on national or state standards.  The school and the teacher are responsible for providing an education that includes rather than overlooks or misrepresents women, people of varied cultural, ethnic, and racial groups, and people with disabilities to mention a few, and which provides appropriate instruction for English learners.  You will examine policy and school life as experienced by students in an analysis of inclusion, equity, and diversity in your classroom and at the school site.

Throughout this paper, you should strive to contextualize your discussion about the school site with comparison to examples from your own classroom as appropriate.  You may find it helpful to build explicitly upon what you learned about the children in your classroom for Project 2 as you extend your observations and inquiry to the school as a whole.  

While this is an individual project, you should also plan to collaborate with others at your site when gathering information related to the school as a whole so as to reduce intrusion on the staff.   For example, one EDS student (or group of students) at a site might find out about the identification and placement process for English learners by talking to a site administrator or resource teacher, another might gather information about special education, and a third inquire about the school mission.  We will use a different writing style for sections 1 & 2. Read the Peter Elbow’s article “Using Collage for Collaborative Writing” online http://works.bepress.com/peter_elbow/9/
Section 1:  Overview of classroom and school demographics, policies and mission (Group)

Discover what you can and write a description of your school's demographics as well as its policies and mission related to inclusion and diversity.  Start by finding out about the demographics of the school and the surrounding community.  Do students who attend the school come from the neighborhoods nearby, or do some of them live in other areas?  Each school’s Report Card is a good place to begin this investigation.   

You might also ask for policy or mission statements and interview those who were involved in their development, in addition to observing for yourself what seems to be going on.  Then discuss any unofficial policies which you might have encountered or observed at the school.  Ask about the processes the school has in place for involving parents and others in the community in the bringing of cultural, ethnic, and language diversity into the school.  Does what goes on in the school seem to be an extension of the community, based on what you have learned about community demographics and features?  

Section 2:  Specific services for students with special needs (Group)

Next find out about your school's official policies regarding appropriate education for English language learners (ELL) and inclusion of special needs students.

What is the percentage of English learners in the total population at your school, and what services exist for English learners (e.g. Structured English Immersion, Bilingual Education, English Language Development [ELD])?  How are English learners placed in these services, and on what criteria do they exit from them?  

What services does the school offer students with disabilities?  This might include students with an Individualized Education Plan (IEP) as well as students on what is called a “504 plan” (Note:  you may find the first few sections of this article useful in understanding these categories – “Section 504 and IDEA:  Basic Similarities and Differences” available at http://www.ldonline.org/ld_indepth/legal_legislative/edlaw504.html) 

Are services provided for Gifted and Talented Education (GATE) students?  If so, describe how they are organized (e.g., self-contained classroom, clusters, pull-out classes, and so forth).   How are students identified for these services?

Finally, for all of the above factors, does the official policy or story seem to match what you see? Are there school-wide issues of any kind that you observe related to diversity and inclusion/exclusion?  


 Section 3:  Students Outside of the Classroom  (Individual)

First, describe the student population at your school  (you should use the data on the social/cultural/linguistic composition of the school that your group obtained for the previous two sections to minimize requests to school personnel).  Make some tentative statements about some of the demographics of the school, describing the staff and student population in terms of such features as gender, ethnicity, languages spoken, and age.  Does the diversity of the school staff reflect the student population?  Of the community?  Discuss how these factors/demographics impact what goes on in your classroom?

Second, observe over time the students in your classroom in the cafeteria, on the playground, before and after school, or at recess.  What happens?  Are they supervised?  Which staff members supervise students when they are outside the classroom?  Are students' activities organized?  In what ways?  Do students seem to organize themselves into groups in their activities?  Are there other aspects of school life outside of the classroom which catch your attention?  Reflect on how the social order among students when not in the classroom is constructed/played out.  Write a description of what goes on with students outside the classroom and the implications of what you observe for teaching and learning inside the classroom.

Section 4:  Inclusive Practices  (Individual)
Turn now to your classroom.  Reflect on what you see in the classroom that relates to multicultural and inclusive practices.  Consider the class activities, materials, books, posters and signs, library materials, or anything else that may serve a multicultural curriculum in your classroom.  Some questions to help you focus but not to limit your reflection are:  What efforts are made to address gender, racial, ethnic, and cultural differences in the classroom?  What specific activities, strategies, or attitudes do you observe?  Is there specific curriculum for inclusion?  In what form?  Is there language variation in the classroom which is addressed or not addressed?  Are issues of social and cultural class treated in any particular way if at all?  Are issues of gender equality and the role of girls/women addressed?  What about students with disabilities?  Look around the school for accessibility for students with disabilities.  Do students with disabilities have access in the same way as other students?  Or do teachers and administrators have to make special arrangements for disabled students on an ad hoc basis?  How does inclusion work for them?  What effects do you observe related to all of the above as far as student learning is concerned?  These questions are only to guide you in synthesizing what you have learned in course readings and discussion with your field experiences:  do not limit yourself to these questions only.  Be sure to cite explicit references to course readings in your paper.

General notes on format

· Your project, as described above, is divided into sections. Section 1 and 2 (group) is due Tuesday, August 25, in lecture. Sections 3 & 4 (individual) is due the following Tuesday, September 1, in class. The group paper should be about 3-4 pages, typed, double-spaced.  The individual paper should be about 3-4 pages, typed and double-spaced.

· The questions provided above are intended to guide you in writing a paper that summarizes your findings and presents your synthesis of course readings and/or discussion in lecture or section with the features of your classroom, school site and the surrounding community.  You are expected to explicitly cite course readings by author, lecture or section by date, and provide bibliographic information for any additional sources that you consult.
· In addition to citing readings and/or discussion, be sure to indicate the source of all information presented (e.g., the names and titles of people you interviewed, titles of documents, etc.).  

· As always, strive for professionalism in your writing.  Provide evidence for any assertions or evaluative comments that you make, and please use pseudonyms, initials, or first name to avoid including any identifying information about children. 

You are encouraged to include graphic displays of information, such as maps, graphs, or photographs, to help present your ideas effectively.   If you decide to attach documents such as School Report Cards in an appendix, be sure that these are analyzed and explained within the body of your paper.


Evaluation of Classroom Teaching Assistant (CTA) Performance

Thank you for providing classroom experiences to UCSD students.   Please provide your CTA with a copy of this evaluation form, or mail or fax it to the instructor, by Tuesday, September 1   If you have questions, please contact the course instructor:
Attn:  Bobbie Allen 

Voice/tty:  (858) 534-1297   Fax:  (858) 534-2462

Text/Cell: (619) 838-4567

bmallen@ucsd.edu
education studies Program

University of California, San Diego

9500 Gilman Drive

La Jolla, CA  92093-0070

UCSD CTA Name
Date


Cooperating Teacher
School


1.  The Classroom Teaching Assistant was responsible for (check all that apply):

Teacher-initiated activities


CTA initiated activities


Activities planned cooperatively


One-on-one tutoring


Small Group activities


Whole Class activities


Other (please specify)




2.  How many hours did the student work in your classroom over the course of her/his placement?

      (please indicate your estimate by marking along the following continuum)

0 hours
10
20
30
40
50
>50 

3.  Please rate the C
TA in each of the following areas, using the 1-5 scale below.

1 Unsatisfactory

2 Poor
3 Good
4 Very Good
5 Outstanding

Flexibility in adjusting to change in schedules/plans
1
2
3
4
5

Ability to communicate with students
1
2
3
4
5

Punctuality and attendance
1
2
3
4
5

Effort and initiative
1
2
3
4
5

Effectiveness of this CTA in your classroom
1
2
3
4
5

Potential effectiveness of this CTA as a teacher
1
2
3
4
5

Please include your suggestions to help develop and improve this student’s teaching skills.


Please include your suggestions to help us improve the Education Studies Program at UCSD.


Do you have any other comments?


Teacher’s Signature __________________________________________________________________________
