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Visual Art Resources – Grades 2/3

Math - Elementary and Middle School Mathematics by John A. Van de Walle p. 478


This is a math content resource book; however it does intertwine suggestions for how to use technology and literature activities when teaching math. It focuses on key aspects such as math as a science of pattern and order, how children learn math, problem solving as an important teaching strategy, and how to use assessment with instruction. This resources uses problem solving approach to build student engagement and motivation in learning math concepts. 

Science - http://www.lessonplanspage.com/Art23.htm

This page is specifically geared for art lessons for grades 2/3 and is divided by these topics: art history and artists, collage, crafts/sculpture/3-dimensional art, cultural/world art, drawing, elements of art, emotion/expression, painting, prints, and other/multiple topics. It also has a section that is integrates with other content areas and divided by these topics: computers and internet connections, language arts connection, math connection, music connection, physical education/health connection, science connection, and social studies connection. Lesson plans on this page are submitted by teachers and different companies and can be a little overwhelming. The quality of lesson plans varies but the page is organized very well. All lesson plans usually include a title, who submitted the lesson plan, grade level, objective, and procedure that varies in length. Most lesson plans do not state what standard it is tied to but it is a great resource for getting ideas for lessons. 

Social Studies - http://artsedge.kennedy-center.org/content/2373/

Art lessons on this site are extensive and uniform. Every lesson posted on this site includes an overview, length of lesson, objectives, supplies, very detailed lesson plan, assessment, extensions, and even includes sources and authors, Lesson plans are divided by a grade band of K-4, 5-8 and 9-12 then are arranged in alphabetical order. They are also put in one or multiple categories that include dance, music, theater, and visual arts that are also connected to other content areas of language arts, math, science, and social studies. Despite the large range on the grade bands, finding lessons is a bit easier because each the list of lesson plans have descriptions on them, which you can read before having to click on the lesson page. There is also another option to search all lesson plans for words and phrases, which makes searching a lot faster for specific art topics. 

Language Arts - http://www.learnnc.org/lessons/
This resource is created by University of North Carolina at Chapel Hill and is tied to the North Carolina state standards. Lessons are arranged by grade level then alphabetically by the title of the story. There are descriptions of the lesson plan and each lesson format varies depending on the activity. When searching under a specific grade level, there is also an option to search lessons for other area content that includes: computer technology skills, dance art education, English language arts, English language development, guidance, healthful living education, living skills, mathematic, music education, sciences, second languages, social studies, theater art, and visual art. The lessons also vary in time, some lessons take 30 to 40 minutes while others takes three weeks. This is a great resource is you are planning to focus a lesson or a series of lessons based on a book. 
	Davin A. Erickson

Lesson Title: Rock Exploration

Course: EDS 361C – Art
Date Submitted: 04/16/08


	Lesson Area: Science/Art
Grade Level: 2nd
Description of Group: Whole Class

	Goal: Science, Earth Sciences, 2nd Grade Standard 3a – Students understand that rocks are made of different types of minerals and also that different rocks have different physical properties.


	Objective: Given a schoolyard rock-hunt and the following in-class examination of the rocks for their different properties, students will artistically and scientifically translate their ideas as measured by the drawings and information recorded on a worksheet provided by the teacher.


	Formative Assessment: Students will brainstorm in a think-pair-share session to express what they already know or have misunderstandings about regarding rocks and their properties.


	Summative Assessment: Students will examine rocks in a hands-on activity in which they produce artistic representations paired with relevant descriptive language to express what they observed about the properties of rocks.


	Materials/preparation: Rocks (including some extras already in the classroom), exploration worksheets provided by teacher, pencils, and crayons.


	The Lesson:
Introduction:

· Today’s big questions: What is a rock?  What do they look like?  How are rocks different from each other?  Allow 2 to 3 minutes for think-pair-share as students ponder these questions.  Take responses.
· Discuss how rocks vary in size, shape, color, and texture.  We can observe these differences by using our eyes, nose, and sense of touch.  We can record this information by using words and also with pictures that we draw.  Ask students to describe rocks using descriptive words (expect responses like hard, bumpy, smooth, rough, etc.).  Write down these responses on the board.

· Explain the focus of today’s lesson – we will go on a rock-collecting hunt on school grounds, carefully examine the rocks we find, artistically represent the rocks, and record the physical properties of the rocks.  Each student will bring back one rock.  Remind the students to avoid rocks that are particularly sharp, dirty, or heavy.  A rock that fits neatly into the palm of the student’s hand will do nicely.

· Working in small-groups/triads, each student will record the information about the group’s rocks on a worksheet provided by the teacher.  Each student will draw his or her own rock as well as the rocks of the other group members.  The provided worksheets have further directions about what to record.

· Take the class outside for no more than 10 minutes to find rocks.  Have extra rocks ready in class in case the hunt yields few rocks.

· Return to class to begin the exploration phase of the lesson.
Exploration:
· Take 4 volunteers to act as materials managers.  Ask 2 students to pass out the pre-prepared worksheets to each student; ask 2 to pass out crayon boxes to each table.  Ask students to regroup into peer groups of 3 or 4 members.
· After the students have regrouped, remind them that although they will be working in groups, each student is responsible for producing individual work.

· Each rock within the group will be recorded on the worksheet.  Each worksheet has a series of rows divided into 2 parts.  The first part is for each student to draw his or her own rock.  The second part to write down any descriptive words about their rock or colors that they see in their rock, like we discussed in the introduction (for example: rough, pointy, red, blue, gold, etc.).  Each student will repeat this process with each rock in his or her group (if there are 3 members in the group, each student will draw a detailed picture and write descriptive words about 3 different rocks).

· Allow 20 minutes for continuous work.

· While the students are working on observing and recording information on their worksheets, some students may ask about how to spell certain descriptive words.  They may ask how to draw certain items that they see on their rock.  The teacher's expectation of what they are to draw should be fairly simple.  Explain that students should do their best to draw what they see, paying close attention to details, color, and texture.

· While students work on their worksheets, walk from table to table asking the children what they see, and to make sure that all the children are progressing in the lesson.  Many children may simply be content just looking at the rocks, or drawing without writing, or writing without drawing.
Closing:
· After the students have finished observing and recording their information on their 3 or 4 rocks, ask the students to share their information.  This will first be done in small groups; one small group/triad will pair up with another to share results.
· After the students have finished sharing in small groups in which each student shared about all of their rocks, ask each group to share about one of their rocks in a whole group setting.  Use the doc-cam to display the students’ artwork as they discuss the rocks.
· Guiding questions/prompts: Tell us about anything you saw that you didn't think that you were going to see.  Tell us about anything that you didn't see that you thought you were going to see.  What was your favorite rock of all the rocks in your group?  Why?  What made one rock different from another?  How?

· Collect the student worksheets.



	Modifications: Seat ELL’s in groups with a balance of English-proficient students to facilitate more peer-directed learning.  Students who are less comfortable or capable with the conventions of language may be prompted to use more pictures and fewer words to express their ideas.  Frontloading the lesson with definitions and explanations of pertinent academic language would also be helpful.



Lesson Plan
	Student: Jonathan Lee


 

Lesson Title: Cloudy with a Chance for Meatballs




 

Course: EDS 361C – Art Methods

Date Submitted: 4-15-08


	Cooperating Teacher: Karen Bryan

Lesson Area: Language Arts/Visual Art

School Site: Sprekels

Grade Levels: 2nd

Group Size: Whole class

	Goal 
Visual and Performing Arts: Visual Arts Content Standards 2.0 CREATIVE EXPRESSION: Students apply artistic processes and skills, using a variety of media to communicate meaning and intent in original works of art.

	Objective Given a reading of Cloudy with a Chance for Meatballs, students will listen to the story, pick their favorite part, write a sentence describing their favorite scene, and create an original picture to complement their sentence.  



	Formative Assessment Students will retell their favorite part of the story and record their thoughts in complete sentences.  



	Summative Assessment Students will re-write their favorite part of the story and create an original picture to complement their sentence.  



	Materials/preparation 
Materials for teacher:

· Book: Cloudy With a Chance of Meatballs by Judi Barrett and drawn by Ron Barrett Scholastic Inc., 1978 

· Book cover

· KWL chart

Cover the book and write the title on the front and spine.  Do not allow ANY pictures to show.

Materials for students:

· Lined paper

· Pencil

· Crayons

· Markers

· Colored pencils



	The Lesson (60 Minutes)
Introduction (15 minutes)

1. Have students sit on their assigned seats on the community carpet

2. Ask students what they know about weather, what they want to know and what they want to learn about weather.

3. Record class discussion on KWL chart.

4. Show students the title of the book written on book cover.  Do not let students see any pictures!  

5. Ask students if they think this story will be real or fantasy.  

6. Ask students what they think will happen in the story.  

Procedure (30 minutes)

1. Inform students that read aloud and language arts for the day will be done differently than normal.  

2. Have students close their eyes.  Inform them that today, they will not be looking at any pictures, but instead will have to try hard to think about what the author is trying to describe in the story.

3. Read the story to the students

4. Ask students what the story was about.

5. Have students retell the story section by section and record discussion.

6. Ask students to talk with a partner about what their favorite part of the book was.  

7. Use name sticks to call on partner pairs to tell about their favorite parts.  

8. Inform students they will be doing an assignment that is two parts.  At the end, students will be sharing their work.  

9. state: in the first part, they are going to write about their favorite scene (use a student example)

10. After showing an adult (check for spelling and punctuation and other conventions of print), the second part of the assignment is to draw a picture using either crayons, markers, or colored pencils about their favorite scene ON THE BACK of their paper with the sentence.  

11. Provide an example using the student generated example.

12. Dismiss students to their desks where papers should be awaiting them.  

13. Check student sentences orally and written as they work.  

(note: Let students be creative with their drawings.  Do not be overly critical.  However, make sure drawing fits the sentence generated by student.)

14. Have students orally explain their drawing to an adult

15. Make sure students fully color.  

Closure (15 minutes)

1. Call students back to the community carpet as they finish.  Have students sit in a circle on the carpet.

2. Explain that we will be going around the circle and sharing their pictures and favorite scenes.  

3. Show students your drawing (could be from example or otherwise).  Ask students if they can guess what your favorite part is from the drawing.  State you will call on 3 students to volunteer their opinions.  

4. After other students guess what your favorite scene was, read your sentence.  

5. Explain to students that we will be going around the circle and they will be following your model.  First, they show he picture.  Second, they call on 3 students to guess what their favorite part is based on the picture.  Third, read their sentence. 



	Modifications 

SDAIE:

Write student generated sentences on a chart for reference.  


	Reflection (What evidence informed you about students’ ability to meet this learning objective?  How will you adjust subsequent lessons based on this evidence?




Integrating Visual Arts and Math, Grades 2 and 3.

This lesson aims to combine exploration of probability with an activity that targets an area of visual arts skills development. The complete math lesson is included to illustrate how the two content areas will integrate. The goals for the lessons are a combination of both second and third grade standards. The math lesson is developed from an activity described by John Van de Walle in Elementary and Middle School Mathematics, p. 478.

Goals:

CA Visual Arts Content Standard: Creative Expression 2.2 – Demonstrate beginning skill in the use of tempera paint.

CA Mathematics Content Standard: Statistics, Data Analysis, and Probability 1.3 – Summarize and display the results of probability experiments in a clear and organized way.

Objective:

Given teacher modeling and practice in determining the probability of an event, students will create figures that reflect their understanding of outcomes. The lesson objective will be measured by student artwork made with tempera paint.

Formative Assessment:

As a class, we will complete a chart of events that are likely and unlikely to occur (i.e., the sun coming up, whether it’s going to rain, that the principal will shave his head). During the lesson, I will observe the student as they work.

Summative Assessment:

On recording sheets and using paint, students will create circular figures (pie charts) that reflect their understanding of various states of probability.

Materials/prep:

Spinners (5), pre-cut circular card stock, scissors, tempera paint, brushes, and recording sheets.

Procedure (35 - 45 min.):

I’ll frontload the lesson by asking for students to describe the terms Certain, Chance, Probability, Impossible, Equal, Equally, Likely, and Unlikely. I’ll also offer explicit translations or cognates of these terms for ELL students.

Part 1

I’ll first state that our objective is to show that we understand what is meant by the probability of an event occurring. On a white or projection board, I will draw a horizontal line marking one end “Impossible” and the other end “Certain.” I will call the line the “probability line” or “chance line.” Above the line, I will write “Chances of Spinning Blue.” I will show the students a spinner that has a blue face. I will ask them, “What are my chances of spinning blue with this spinner?” I’ll remind them to use our academic language discussed above when describing. After we have identified that the chance is certain, I will tape the spinner under the part of the line labeled “Certain.”

Next, I’ll show a spinner that has a yellow face and ask the same question. Once we have identified the chances as impossible, I will tape the yellow spinner under the “Impossible” label. Now I will show a spinner that is half blue and half yellow, and ask the same question again. I will encourage the students to use the term “Equally Likely.”

Once we have identified the half blue/half yellow spinner correctly, I will tape it exactly in the middle of the line. I will also make a mark or hash line directly above this mid point (If the students know how to express quantities in fractional or decimal amounts, I’ll encourage them to do this now). At this point, it will be important to engage the students in a discussion about the chances of spinning blue as being as “equally likely” to that of spinning yellow, and that it is right in the middle of being “impossible” and “certain” on our line. We will spin a few times to see what happens.

I will repeat the procedure with a spinner that is nearly all blue and a spinner that is all yellow. I’ll ask the students to tell me where they go on our line, and using our terms correctly, how to describe the probability of spinning blue. I also ask them if there is any way to predict an outcome, and mention that we will come back to this point later.

Part 2 

In this part of the lesson, the students will make their own representations of probability based on the previous discussions. Each student will receive a recording sheet printed with five empty boxes. The boxes on the sheet are labeled: Certain, Very Likely, Equally Likely, Very Unlikely, and Impossible in relation to spinning blue.

Using the pre-cut card stock circles and scissors, the students will remove pie-shaped slices, making shapes that correspond to the five classifications of probability on the recording sheet. After cutting, the students will transfer the various shapes to the recording sheet by tracing around the shape. Next, the students will paint the shapes with tempera paint (I will model all steps). See illustrations below:
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When the students finish, we will display the work and students will have an opportunity to explain their reasoning. I’ll keep the probability line posted on the board so that the students can refer to it to help them clarify their statements.

Closure (10 min.):

I’ll ask the students to reflect back on my previous question about predictions. Can we make any predictions that are certain? What about predictions that are less than certain: How would we describe them? Questions like these may help students think more about probability.

___________________________________________________________________________

Lesson Title: Exploring Our Neighborhoods

Content Area: History/Social Studies and Visual Arts

Grades: 2-3

Class Size: 20 Students

Standards (2nd Grade):

Art- Creating Performing and Participating in the Visual Arts 2.2 Demonstrate beginning skill in the use of art media, such as oil pastels, watercolors, and tempera.
History/Social Studies: 2.2 Students can identify basic uses of land in urban, suburban, and rural California.

Objective:

Given pictures of different neighborhoods and tempera paints in the primary colors, students will discuss characteristics of different neighborhoods and then explore features of their own neighborhood as measured by the completion of a painting of their neighborhood and mixing of the primary colors to create the secondary colors.

Formative Assessment:

After discussing features of neighborhoods seen in the example images, students will initially brainstorm a list of features to include in their paintings of the neighborhood (buildings, houses, nature, people.)  Students will discuss and review what colors to mix to make the secondary colors from the primary colors.

Summative Assessment:

Students will complete a painting containing the important features and land use of their own neighborhood.  Students will refer to a color wheel and use the tempera paints in the primary colors to create the secondary colors for use in their painting.

Materials:

1. Set of tempera paints.

2. Plates for the primary colors with space for students to mix the colors.

3. Paintbrushes for all students.

4. Smocks or garbage bags for students to wear.

5. Newspaper to cover the tables.

6. Color wheel to discuss how to mix the colors.

7. Chart paper for students’ list of parts of their own neighborhoods.

Lesson

Introduction:

1. Begin by looking at some pictures of different neighborhoods and areas.  (The Social Studies Alive! Grade 2 lesson has some images to use as a starting point.)  Show pictures of rural areas versus very densely populated areas.

2. Have students share some of the features and characteristics of the different neighborhoods.  What kind of buildings do you see?  What about the people?  

Procedure:

1. Introduce that the activity of today is painting the features and components of students’ own neighborhoods using tempera paints.  

2. Put the chart paper on the board and ask students to share what they would include in a visual representation of their own neighborhood.

Prompting Questions to ask:

     -What parts of the neighborhood are important to you?

     -If someone had never been to your neighborhood, what would they need to know about it?

3. Show students an example of a color wheel and discuss the primary colors. (Red, blue, and yellow.)

4. Demonstrate using a plate and the tempera paints how the primary colors can be mixed to create the secondary colors.  (Red/Blue=purple, Blue/Yellow=Green, Yellow/Red=Orange)

5. Allow students to start painting their neighborhoods.  Circulate and supply material management support where needed and to discuss what students are including in their neighborhoods.

Conclusion:

1. Pull students back to the carpet area to discuss the experience.

     -How did you use the tempera paints to create the colors you wanted?

     -What did you include in your neighborhood painting?

2. Now that students have used color to paint their own neighborhoods, refer to the pictures of the other neighborhoods and areas from the introduction.  What important features of color exist in these areas?  How could we create these colors using the paints?

Resources for Lesson

Holden, Rebecca. Exploring Neighborhoods Through Art. 

http://artsedge.kennedy-center.org/content/2373/
Social Studies Alive!
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